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Executive Summary

The Department of Early Learning (DEL) and Thrive by Five Washington (Thrive) are
leading the development 8eeds to Succes@/ashingtonSat eds vol untary que
improvemensystem for licensed childcare businesses. In ZA, DEL and Thrive ar
conducting a second year of tBeeds to Succefigld testin five sites across Washington
State: Clark, Kitsap, and Spokane counties, and White Center and East Yakima comrAunities
researchieam from the Childcare Quality and Early LearniGQEL) Center at the University
of WashingtonlUW), which includes local coders from each community, has been contracted to
collect and analyze data from participating childcare busines#les five communitiesThe
overarching purposes of tfield test in thesecond year are:

. To determine baseline childcare quality actbedive returningcommunities;

o To examine the feasibility of implementing a full Seeds to Succerg &cross all

categories;
. To determine if coaching and professional development efforts incSasel
ratings in participating programs;

o To make recommendations for implementing the Seeds model on a larger scale.

Compared to the 2062010 approach whe participating povidersin White Center and
East Yakimavere randomly assigned to a control or a treatment group, irZiiDall
participating poviders will receive training and coachjramdimprovements followinghese
efforts will beexaminedby comparing pre and postoresAfter the prelimirary rating for each
business &sbeen assigned, members of the UW team will provide paatioigp programs,
educators, andoaches training on the different measures that are embedded within dseee
Success Quality Standardspecifically, the Environmental Rating Scales (ERS) and the

Classroom Assssment Scoring Scale (CLASS). &td Spring 2011, follovap datawill be
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collectedto examine the impact of program services provided in the modified éstid t
including professional development opportuniti@sl coaching aimed at improving the quality
of early care and educatitwy usingthe Seeds to Success Quality Standasda guiding model.

Thebaselinesamplewas comprised 083 early learning and caggovidersfrom five
Washington Stateommunitiesmentioned aboveancluding 50Child CareCenterg(CCC) and
43 Family Child Care(FCC)providers More ecifically, there wee a total o0 providers in
East Yakimg10 FCCand10CCOQ), 19 providers in White Centd® FCCand10CCQ), 20
providers in Spokan@l0 FCCand10CCC), 19 providers in Clark9 FCCand10CCC), and
15 providers in Kitsa5 FCCand10 CCC).

Four types of measur@gormedthe Seeds Quality StandaRaitings The first twowere
established quantitative measures of classroom quality, namely the Environmental Rating
Scales (ERS) and the Classroom Assessment Scoring Scale (C0A8Second two
measuregjeveloped bY)EL andThrive, wereselfreport surveys that providef#l edout with
coach assistance, namdée SelfAssessment Questionnaire and Docotaton Guideandthe
ProfessionaDevelopment and Training Survey. Data for each of these measures was collected
between August 16 and Novemld®, 2010.

This technical report details the Seeds Ratittgs CLASS scores, and the ERS scores
for each communityAcross all communiis, the average Seeds ratinggvad .04, the average
CLASS scoe across three domains ssolidly in the mid range for qualitandthe average
ERS rating wa a3.9. Table llists thedescriptive statisticseparately foCCC and FCCIt is
important to note that 54% of the providers were not ready for the Seeds program and were

considered tte at a provisional status.



Table 1

Descriptive Statistics forridire Sample on Key Measures ofidity

Child Care Family Child
Centers Care Providers

Score M SD M SD
Overall ERS 401 1.2 391 1.00
Space and Furnishings 4.9 1.19 3.76  1.32
Personal Care 275 1.00 267 1.04
Listening and Talking 438 161 451 1.45
Activities 3.52 1.18 3.25 1.04
Interaction 472 1.67 519 1.52
Program Structure 4.02 1.63 5.06 1.60
Parents and Provider 4.84 1.23 512 1.13
CLASS
Emotional Support 52 0.8 582 0.45
Classroom Organizatior 4.58 1.05 5.22 0.78
Instructional Support 3.35 1.08 3.05 0.97
Seeds Score 1.08 0.34 1.00 0.00
Total Number 50 43

2Infant classrooms are not included in the CLASS



Introduction

The Department of Early Learning (DEL) and Thrive by Five Washington (Thrive) are
leading the development 8eeds to Succe¢Seeds)WashingtonSat e d6s Quaityunt ar vy
Rating aad Improvement Systef@RIS)for licensed childcare businesses. In 22001, DEL
and Thrive are conductirthe £cond year of théeld test of Seeds to Suess in five sites
across Washington State: Clark, Kitsap, and Spokane counties, and White Center and East
Yakima communitiesAll of thesefive sites participated to some dedrdaring the 20092010
Seeds modified field tegbut the later twocommunities participated in a rigoroeisperimental
evaluation of the Seeds modehd by a research team at the Mathematica Policy Research

During 20102011, aresearch team from the Childcare Quality and Early Learning
Center(CQEL) at the Universityof Washingtor(UW), which includes loal coders from each
community, wagontracted to collect and analyze data from participating childcare businesses
in the five communitieand to assign Seeds Ratings based on thisldatantrast to the first
yearwhen only he Curriculum and Learning Environment and Professional Development and
Training standard areas thfe Seeds mad were assessed, four standard areas were included in
the 20162011 Seeds modeCurriculum and Learning Environment, Professionat&opment
and Training, Family and Community Partnerships, and Leadership and Management practices.

In 20092010 participating povidersfrom East Yakima and White Centeere

randomly assigned to a control or a treatingroupBoth groups were assessé&tiose in the

! The Washington State Department of Early LearniRiSQAnnual Report providasore specific information
about how each community was involved with Seeds during-20@9http://www.del.wa.gov/publications/elac
gris/docs/SeedsFY2010FinalReppdi

2 The Seeds to Success Modified Field Test: Findings from the Impact and Implementation Studies
http://www.mathematicanpr.com/publications/PDFs/EarlyChildhood/seeds_to_success_mft.pdf

The Seeds to Success Modified Field Test: Impact Evalubtiaings(Brief):
http://www.thrivebyfivewa.org/downloadables/Seeds%20D0cs%2009 10/SEEDS_imp8dt20%0.pdf

The Seeds to Success Modified Fiel&Témplementation Lessons (Brief)
http://www.thrivebyfivewa.org/downloadables/Seeds%20Docs%2009_10/SEEDS _implementation_090110.pdf



http://www.del.wa.gov/publications/elac-qris/docs/SeedsFY2010FinalReport.pdf
http://www.del.wa.gov/publications/elac-qris/docs/SeedsFY2010FinalReport.pdf
http://www.mathematica-mpr.com/publications/PDFs/EarlyChildhood/seeds_to_success_mft.pdf
http://www.mathematica-mpr.com/publications/PDFs/EarlyChildhood/seeds_to_success_mft.pdf
http://www.thrivebyfivewa.org/downloadables/Seeds%20Docs%2009_10/SEEDS_impact_09-01-2010.pdf
http://www.thrivebyfivewa.org/downloadables/Seeds%20Docs%2009_10/SEEDS_implementation_090110.pdf

experimental group receiveiight hours of coaching, quality improvement grants and funds for
professional development opportunities plus supports such as child care expenses, release time
and books Those inthe cantrol group received only professional development suppamt
did not receivehe full intervention otoaching and quality improvement grar®soviders from
the other three communities all received various interven{emgs business planning, early
childhood mental health consultation, peer cohort coachvigrh were administered more
uniformly across all participantsithin each community.

In contrast, during th201032011Seeds initiatie providersfrom all five communities
will receivethe sanetraining and coachinigpterventionand the impact of these efforts will be
assessed by comparing pre and post scores. After the preliminary rating for each business has
been assigneddacatorsand machesnvolved with paricipating programs wilteceivetraining
on thetwo differentestablisheaneasures that are embedded within the Seeds to Success
Quiality Standardghe Classroom Assssment Scoring Scale (CLAS&)d theEnvironmental
Rating Scales (ERSIn late Spring 201 1fpllow-up datawill be collectedo examingootential
improvementsn the program services providddr young childrerduringthe modified field
test.The overarching purposes of theld test in thesecond year are:

e To determine baseline childcare quality actbedive returningcommunities;
e To examine the feasibility of implementing a full Seeds to Succérg &cross all
categories;
e Todetermine if coaching amutofessional development effoitecreaseSeed réngs
in participating programs;
e To make recommendatiofer implementing the Seeds model on a larger scale.
Evaluation of Seeddo Success

The CQEL Center at th&JW collecedand analyze data from participating childcare

businesses in the five communitiad-all 2010order to establish baseline quality at the



beginning of the second year ancctdculateSeeds Rating$-our types of measures infoeah

the SeedRatings. The first two we established quantitative measures of classroom quality,
namely the Gissroom Assasnent Scoring Systef@CLASS, Pianta, La Paro, & Hamre, 2008

and theEnvironmentRating Scalese(g.,ERS Harms, Clifford & Cryer, 2006 The ERS is a
measure of global classroom quality and considered all aspects of the environment including
materials, safety, health, language interactions, discipline, and relationships. Th8 G12AS
more focused measure of classroom quality, lookingerspecifically at the emotional and
instructional tone of the classrooiirhe second two measusreleveloped by Thrive andEL,

were selfreport surveys that providefdl edout with coach assistance, namely the Self
Assessment Questionnaire and Docum@naGuide(SAQDG)and Professional Development
and Training PDTS) surveys. Baseline data for each of these measures was collected between
August 16 and November 10, 201Dhe baseline sample waomprised 093 early learning

and care providerfsom five communitiesnentioned abovencluding 50 Child Care €hters

(CCQO and43 Family Child Care (FCoroviders More ecifically, there verea total of 20
providers in East Yakima (10 FCC and 10 QCI9 prariders in White Center (nine FCC and
10CCQO), 20 providers in Spokar@ounty(10 FCC and 10 CCC19 providers in ClariCounty

(nineFCCand 10 CC(, and 15 providers in Kitsapounty(five FCC and 10 CCL

Overview of the Seed to SuccesfRatings andModel
The Seeds ratingsere based on the Seeds to Success Quality Standarfidlewdd a

tiered herarchical structure. e overall scorgvas comprised of four dimensiora, quality
standard areagshichincludeda total of 22 indicatorsf which eachwascomprised of
individual items for each of five Seed leveleedRatings consisid of a number ranging from

1 to 5 thatrepresergd quality acrosshefour standard area€urriculumand Learning



Environment, Professional Development and Training, Faamty Community Partnerships,
and Leadership and Management PractiBasiting of 1 to 4 or Bvas assigned for each
standard areand the loweasnumber across these standard ayezglded the resulting Seeds
Rating.Each standard aregascompised of different indicators here wee severnndicators
for Curriculum and Learning Environment, three for Professional Development and Training,
three for Family and Community Partnerships, and six for Leadership and Management
PracticesEach indicatg, in turn, was comprised of different iten@nly the Curriculum and
Learning Environment standard area had an option of a rating of 5, which partieipargd by
meeting the requirements theratios indicator.The standard areasdicators, and it@sof the
Seeddo Successodelare detailed i\ppendix Ain the Seeds Quality Standards Coding
Document

Raters us# ERS and CLASS scores, the PDTS, and the SA@b&mpletea rating
for each indicatarinformation from CLASS and ERS scores for epobvider inforneditems
in the Curriculum and Learning Environmestandard arednformation from the PDTS
informed items under Professional Development and Trastangdard arednformation from
the SAQDG informed items in Cuitulum and Learning Envanment Professional
Development and Training, Family and Community Partnerships, and Leadership and
Management Practicesandard area3he Seeds to Success modtizes a buildingolocks
approach to ratings$n this approach, abf the standards inaeh level must be met for programs
to move to the next levdror examplein orderfor an indicator to receive a score of a four
Seed all the items under levels one, two, three and four needed to be fulflscbrefor each
standard area wagven based on the lowest score for each indicaittin that aregAppendix

B provides an example of a completed Seeds Quality Standards Coding Dgcument



The underlying rationale for this hierarchically tiered structure is that the items
comprising @ch indicator represent increasingly sophisticated aspects of quality care and
learning environment3.he Seedsnodel isdesignedo provide detailed descriptions of

progressing qualityvithin indicatorsand across the quality standard areas.

Design of the SeedBnpro vement andim plementation Evaluation

This report isa preliminarypresentation obaselinedata from the Seeds to Success
Modified Field Test year Two. It provides a descriptive picture of child care quality at baseline
only. Fuure reports will cover more idepth and fine grained analyses.

Evaluation Design
A mixed methods quasixperimental preand posintervention desigmwill be usedo

examine the implementati@ndof the Seeds prograand potential improvements during the
programin terms ofthe quality of early learning and care in WA Stditeing the20102011
initiative. This design is quagxperimental because there is no comparison grmhpded in
the 20162011 methodologicabpproach Theaefore, thedesign is limited in that it will not allow
for strong claims about the causal role of the Seeds intervention as other factors which may
inadvertentlyimprove quality across time witlot be filtered out withthe use of control
group.Because a control group and experimental design were used ¥2Q00&® support
causal claims about the role of Seeds in quality improvearattiecausenore standard areas
were included for 2022011, a quasexperimental design was seted because it allea for

the inclusion of a larger numbeir provides in the entire assessment and professional
development processd a larger sample with which to try out all four standard areas
Therefore, the gastexperimental approadsetter iiorms onquestions about whether the

SeeddRating system was useful for providers and how it might be improved.



As notal above, all the information required for thaselineéSeeds Ratings was
collectedbetweenAugust 16 and November 10, 20%Betweenpre- and posobservations,
child careproviderswill work with their coachesusingthe Seeds ratings and information about
specific assessmentsitoprove the quality of theearly learning environment8eginnirg in
April 2011, participating pviderswill be reassessedo that their improvement during this
time can be examined. In effect, each early learning environment will serve as its own control.
A qualitative analysis will be used explore common challengdgw providers make
sensef the evaluation and coaching procdsshavior change artd understand if and how a
guality ratingserves to catalyze improvemeidentified by providers, parents, coaches and
administrators on a dap-day basis.The qualitativestudyis notdescriled in thisbaseline

reportbut will be included irthe finaltechnicalreport in summer 2011

Methods

Data Collection. This sectiomprovides detailed information about the falifferent types of
assessments that were used to inform the Seeds r&aastype of assessment is described in
a separate sectiomhe first type of assessmd@LASS)was not used durgnithe 20092010
Seeds field tediut was included during 2042011 to provide a more holistic account of the
guality of early learning and adation environments in WA&tate The second type of
assessme(ERS)was used during the first yeat the field test The third type of assessment
(SAQDG; PDTS)Wwasdeveloped specifidtly for the 20102011 field test A description of
how each assessmtanformed Seeds Ratings is provided in the Seeds Ratings section.

Classroom Assessment Scoring System (CLASShe CLASSIs a theoreticalhbased

and empiricallysupported observation instrument designed to assess the quality of interactions

3 ERS scorefor returning providers from 2068010 in East Yakima and White Center were collected in Spring 2010 and were
used in our analyses.



between preiders and children in the classroo(Rianta et al.2008) The CLASS measures
three broad domains of teackaild interactions: Emotional Support, Classroom Orgartunati
and Instructional Suppotfeor thePreK CLASS,thethree domains wereomprised oten

specific dimensionsfdeacherchild interactions: Positive Climate, Negative Climate, Teacher
Sensitivity, Regard for Student Perspectives, Behavior Management, Productivity, Instructional
Learning Formats, Concept Developmenalty of Feedback, and Languageolieling.
Definitions of each dimension are listed in TaBleFor the Toddler CLASS, these three
domains were comprised efghtspecific dimensions of teachehild interactions: Positive
Climate, Negative Climate, Teacher Sensitivity, Regard for Child Perspectives, Behavior
Guidance, Facilitation of Learning and Development, Quality of Feedback, and Language
Modeling(Pianta,La Paro & Hamre, in press)he specific dimensions fdhe combined
CLASSused for family child caf@&CC)facilities are listed below in theombinedCLASS

section Each dimension is rated from7lwith a score ofl or 2 indicatinghatthe classrom is
low on that dimensior,4 or 5 indicating that the daroom is in the midange;and6 or 7
indicatingthatthe classroom is high on that dimension.

Extensively trained assessors obsdmlassrooms via videotape and dsedetailed
manual to assign scores to classrooms on each téridenensionsVideo observatios
typically startedat the bginning of the day and continuéat at least twdours. Coding wa
completed in 3@ninute cycles (i.e., 2tinuteof obsening videos and thehO-minutes
codng). Observers assigdscores based on teactudiild andpeerpeer interactions in the
classroom, with particulamgphasis on the teachers.

Both the Toddler and the RkeCLASS assessmentgere useds baseline measurdis
is worthy to note that Washingt@tate is the first state tocorporate the ToddI€ZLASS into

the Quality Rating and ImprovemeBlystem qualitystandards, as weds to use the CLASS in



FCCsettings Since the CLASS hasot yet been fully developed for infant classrooms, the

CLASS measure was only administered in preschool and toddler classandnmsFCCoy the

UW team.Infant classrooms were not observed using the CLASS.

Table 2

Pre K CLASS Dimensions anddinitions

Dimension

Definition

Positive Climate

Negative Climate

Teacher Sensitivity

Regard for Student Perspective:

Behavior Management

Productivity

Instructional Learning Formats

Concept Development

Quality of Feedback

Language Modeling

Reflects the emotional connection between the teacher
students and among students and the warmth, respect,
enjoyment communicated by verbal and nonverbal
interactions.

Reflects the overalevel of expressed negativity in the
classrooms; the frequency, quality, and intensity of teac
and peer negativity are key to this scale.

Encompasses theteaches awar eness of
responsivenedsso st udent 0s acredds;r
high |l evels of sensitivit
actively explore and learn because the teacher consiste
provides comfort, reassurance and encouragement.
Captures the degr enteradtians with
the students and classroom activities place an emphasi
studentdos interests, mot.i
encourage student responsibility and autonomy.
Encompasses the teacher os
behavioral expectations and use effective methods to
prevent and redirect misbehavior.

Considers how well the teacher manages instructional t
and routines and provides activities for students so that
have the opportunity to be involved learning activities
Focuses on the ways in which the teacher maximizes
studentébés interest, engag
lessons and activities

Measures the teacherssiosands
activities t o p-odantinkiag skiltsu
and cognition and the tea
rather than on rote instruction.

Assesses the degree to which the teacher provides feec
that expands leaing and understanding and encourages
continued participation

Captures the quality and
languagestimulation and languagfacilitation techniques




The CombinedCLASS forFCC. FCCaredistinctfrom child care centers (CCCin
that chidren of various ages addten present together in FG@ttings Fa the Seeds 2010
2011 field testthis difference between FC&dCCCnecessitated measure of proved-child
interactions that coulde sensitive to the gelopmental needs of children in both the toddler
and preschool years. A major underlying principle of the CLASS is that the domains and
dimensions defining quality are common across age levels, yet the behavioral manifestations are
particular to certainge goups (Pianta et al008). In keeping with this theoretical
framework, the dimensions from the i¢eand Toddler versianof the CLASS wer combined
into an eleverdimension instrumerfor use in FC(articipating in the Seeds study. A
preliminary $ep was taken to assess the similarities between thi¢ &ne Toddler versions at
the level of the behavioral indicators for each dimension. The general procedure involved
comparing corresponding dimensions from thelRend Toddler versions, and deténing
which were identical and which were uniquely focused on the needs of either the preschool or
toddler age.

Within the Emotional Support domain, it was found that the indicators within Positive
Climate, Negative Climate, Teacher Sensitivity, and Rkf@ Student Perspectives (or Child
Perspectives for theoldler version) weralentical. Therefore, in observing and scgrihese
dimensions, observersygaequal consideration of the experiences of both the toddlers and
preschoolers when producingiagle rating for each dimension. The ratings for eachesfeth
dimensions wee averaged together to yield a score for the Emotional Support domain.

Within the Classroom Organization domain, it was determined that Behavior
Management of the Pi#e version and Behavior Guidance of the Toddler version are parallel in
assessing the establishment of clear behavioral expectations and management of misbehavior

Therefore, observers providadsingle rating on a dimension termed Behavior Management to



reflectthe experiences of both preschoolers and toddlers. It was determined that the
Productivity and Instructional Learning Formats dimensions are specific to preschoolers; thus,
ratings provided for these dimensions re#elginly the experiences of the presolters. To

obtain a score for the Classroom Organization domain, the ratings for Behavior Management,
Productivity andnstructional Learning formats weaveraged together.

Lastly, withinthe Instructional Support domain, it was determined that the Concept
Development dimension applied only to preschoolers and the Facilitation of Learning and
Development dimension pertained only to toddlers. Thezgthese dimensions we rated
exclusiwely for their respective age groups. The indicators within the Quality of Feedlshck an
Language Modeling dimensions weddentical and thus one ratimgsprovided for each to
represent the experiences of both preschoolers and toddlers. The ratirayslifatibn of
Learning and Development, Concept Development, Quality of Feedback and Language
Modelingwereaveraged to produce a score for the Instructional Support dofsaimoted
above, videos of FC@ere taken so that the appropriate CLASS measutbdoagegroups
represented in each video could be scored by the UW team.

CLASS videosSince the CLAS$s anewly releasedneasurethe capacity to collect
this informationon a wide scalwith live observersvasunderdevelopeth local communities.
Therefore, 91CCCand/or FCCGenvironmentsverevideotapedo thatatrainedteam of coders
at theUW could score the video$hesevideoswere only used by specific members of the UW
team to code for the CLAScomponent of the Seeds scavere notlabeled with information
about which communytor center theyeretied to;werekept in a secure locatipand will be
destroyed in accordance with the URB (Human Subjects) protocalfideos of each
preschool and toddler cer®om as well as FC®eretaken in line with an established protocol

so thata coding team coulsicore appropriate versions of the CLAS®leographers were

10



recruited for each sitend werdrained orthe pocket video camera and microphdbdensive
training notesvere also providd on a projeatvebsite. Trained observers vaitclassrooms for
live coding rather than videotaping whikiis wasrequested by programs and approved by
Thrive and DEL. Thiswas done otwo occasions for Somali FG@ orderto honor the
cultural values bproviders who were uncomfortable with being filmed.

CLASS videqyuality. CLASS video coders radghe quality of each video after viewing
to determine thetility of the video for coding purposes. The ratingseven a 7pointscale
with 7 being perfectThere were 141 videos that were scored im$eof their qualityNot all of
these videosvere formally included in outCLASSanalysesas for example the video may have
been replaced by one of higher qualigrty threevideoswereviewedfor the Combined
CLASS, 50 for theToddler CLASS, and 48 fdhe Toddler CLASSAcross alltypes of
providers, the meascore was 5.50, the standard deviation was 1.44, and the rangemwds fr
to 7. For FCCthe mean score w&s81, the standard deviation was2,.@nd the range was
from 1 to 7. For preschoclassrooms, the mean score Wa&0, the standard deviation was
1.54, and the range was from 1 to 7. For toddler classrooms, the mean score was a 5.31, the
standard deviation was 0.99, and thegeawas fron8 to 7. Twentyoneof the total videos were
rated for quality by two coders. Of these ratings, 67% were in exact agreement and the
remaining 33% agreed within one point.

CLASSreliability. In order to be included as a CLASS coder for either the Toddler or
Preschool CLASS, coders hadstmore above an 80% duribrgining across fiveideos;across
those videoshey could not have more than tdisagreemsts in the same dimension. Coders
alsohadto be at least 80%gliable on a video from the field with alg standard coder, who
had experience scoring in the field. There were six Preschool CLASS video coders who met

these criteria. Across the six coders, the mean agreement was 87%, the standard deviation was
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0.08, and the range was from 80% to 100% agreerbere were fiv& oddler CLASScoders
who met these criteria. Across tfiee coders, the mean agreement was 90%, the standard
deviation was 0.6 and the range was from 88% to 100% agreement. One coder was at 75%
agreement on the first video but wad.@0% agreement on a second video. The average of the
two videos, 88%, was used in the reported numdleose When coding FCGerving both

preschoobnd toddler age childrenoders usethe Combined CLASSlescribechbove Both

of the @mbined CLASS code met these criteria and were in 90% agreement with each other.

Environment Rating Scales (ERS)Efforts were taken to collect the CLAS®leos
and ERS mesures at the same time. Theraethree Environment &ing Scalesused in the
Seeds to Success prograrhe Early Childhood Environment Rating Sc&evisedECERS
R, Harms, Clifford & Cryer, 200passessd group programs for preschekindergarten aged
children, fromtwo through fiveyears of age. Ae btal scale consiedof 43 items.The
Infant/Toddler Erironment Rating ScalRevised(ITERS R, Harms, Cryer & Clifford, 2006)
assessdgroup programs fochildren from birth to 22 years of age. e btal scale consisteaf
39 items.The Family Child Care Environment RajiscaleRevised FCCERSR, Harms,
Cryer & Clifford, 2007)assessdFCCc onduct ed i n aheptalsodeicahsisted s
of 38 items. The ERS is a widely used instrument for examining program quality. The
instrument measures the following aspects of classroom quality:

e Space and Furnishings.g., furnishings forelaxationand comfort, room
arrangement for display)

e Personal Care Rouies (e.g., greeting/departing, safety practices),

e Langu@geReasoning (e.qg., presence/quality books ad picturesencouraging
children to communicate),

e Activities (e.g., fine motor, art, promotiragceptancef diversity),
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¢ Interaction (e.g., supervisior ohildren, interactions among children),
e Program Structure (e.g., schedule, group time, provisions for children with
disabilities), and
e Parents and Staff (e.gparent involvement, provisions for staff, supervision)
Trained observers vigitlearly learning environments to conduct a live scoring of the
appropriate version of the ERS and were instructesgpp¢mdat least three hours in each child
careclassroom/FCQ@vhile coding During the obsevation a papescoring sheet was used.
Scores werethen entered into secureonline surveyform andthe paper scoring sheet was
mailed back to the UW team in a s@lfildressed stamped envelopkis was done so that the
scores could be crossferenced to ensure that multiple copéthe data existeéto prevent
against anyoss of data (i.e., lost in the mail).
ERSreliability. For the ERS measures, training and reliability checks were completed

between 11/17/09 and 11/1/10. This timeliaBects the fact that a large portiohthe ERS
data collection team was populated by returning raters from #teyéiar of the Seeds field test
whowere trained at the onset of data collection and merely required a reliability check after
they completed 10 observations. Consistent wghBRS protocol from year one, reliability
checks were completed on at least one of the ERS measures for each coder. The authors of the
ERS measures completed some ofrliability trainings while the UWrainer completed
others. Across these trainingdamliability checks, the mean ERS agreement was 93%, the
standard deviation was 0.02, and the range was between 89 to 98%. For the EGRRS
mean ERS agreement was 91%, the standard deviation was 0.02 and the range was between 88
to 95%. For theTERSR, the mean ERS agreement was 94%, the standard deviation was 0.02
and the range was between 88 to 97%. For tHeHRSR, the mean ERS agreement was 93%,

the standard deviation was 0.04 and the range was between 88 to 97%.
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Seeds to Success S&ksessmenQuestionnaire and Documentation Guide
(SAQDG). This document was developed by DEL and Thamdcompleted by CCdirectors
andFCCowners with the support of coaches during baselime:followup data collection.

This document waorganized by Seddevel and withineachSeed Level it we organized by
Standard Areésee Appendix £ The purpose of this document sia collect detailed
information on whether each standard was met and to provide documentanoplexvhich
correspond tindex numbersn theSeeds to Success Quality StandaB#seds coachegorked

with child caredirectors and=CC owners to comlete the SAQDG, which includeatoviding
documentation by creating a documeottfolio. Answers werg¢henverified by a second coach
based on the documentation providedientered into th&fforts to Outcomes (ETO)

databasé The UW teamaccessdthe SAQDG information entered by the second coach from
ETO andprintedit outfor the provider fileThe UW team did not have access to the document
portfolio. Therefore, the portfolio information was used by the second coach coder but not by
the UW team to croseference answers.

Professional Development and Training Survey (PDTSEad directorFCC owner
completa this survey to provide information on the education aneée&pce of the
director/owner,éad teaching staff, and assistant teaching(stadfAppendix D; Appendix E)

The PDTSwascompleted by providensith coach support as neededidwere mailed back to
the UW eam in seHaddressed stgmed envelopes by sit@ardinatorsThe UW teanused

these surveys tdetermine thé&eedRating for the Professional Development and Training

“ Thrive by Five contracted with Social Solutions, a provider of performance management software, to develbaseaveb

da a system for the Seeds modified field test. Soci al Sol ut
software. ETO Software is being used by Site Coordinators and Coaches in each the 5 participating Seeds communities and is
designedd track provider assessment data and participation efforts, including progress toward goals and types of professional
development supports accessed. Coaches use ETO to track the time spent with providers during coaching visits; the mode of
coaching deliver (including oneon-one, group, email, or telephone); and the quality standards area within a QIP they worked

on.
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guality standard areandenteedthe informationinto the ETO databasendthe paper cover
sheet.

SeedRatings. A file for each providewas created thancluded the ERS score shés},
the CLASS score sheets(s), PBTS and theSAQDG. Seedsaters use this file toscorethe
appropriate section of the SeaedsSuccess Quality Standar@sding Document for each type
of indicator (or row in the document) based on the decision cudaged by a supervisory team
from UW, Thrive and DELPrinter friendly versios of the Seedto Success Quality Standards
CodingDocumentwereprinted out andcoredfor each provider by two independent coders.
Reliability raes across the two coders radff@m 93% to 100% across all the items that were
scored for each type of provigehe mean rate of agreementsv@®6 and the sindad
deviation wa 0.02. A third coder resolved disagreemgessnetimes in consult with Thrive and
DEL, before scores were finalized.

Data Sources

Supporting measuresFor the CLASS measure, early learningiemvments eceivel
Likert-scores, ranginffom 1 to 7, for different dimensions of classroom quality, including the
emotional and instructional support provided for young children and classroom organization
and management. For the ERBissroomseceival an overall qualityscore thatvasalso basd
on a likert-scale, with scores ranging from a 1 to 8ffle SAQDGwascomprised of 73
guestions about Curriculum and Learning Environments, Professional Development and
Training, Family and Communityartnershipsand Leadership and Management PractiThs
PDTSwas comprised of a total dfl questiondor FCCand 28questions folCCC directors and
teachersalthough the laer number fluctuatedepending on how many teachersevemployed
by the providepr assessed as part of the Seeds pradgfant-CC, there wee 10 questions

pertaining toeducation and one question pertaining to experiefoe CCC there weae 13
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guestions for CCdirectors (12 pertaining tadeication and one pertaining twperience), ight
guestions for CC@ead tachers (sevapertaining to ducation and one pertaining to
experience) andine questions for assistapathers (eight pertaining tdwcation and one
pertaining to Bperience

Seed Ritings. The Seeds Ratgsincludedfour quality standard area€urriculum and
Learnng Environment, Professional Development and Training, Family and Community
Partnerships, and Leadership and Manageeatdtices. Each standard aceasistef
indicators thatontainedtems?® For FCCthere wasa total of 108 items36 for Curriculum,
eight for Professional Development, 24 for Family and Community Partnerships and 40 for
Leadership and Management Practi¢des CCCtherewere a total of 120 items: 36 for
Curriculum, 20 for Professional Development, 24 for Family and Community Paipsessid
40 for Leadership and Management Practibéermation from CLASSand ERSscoredor
each providemformeditems in the Curriculum and Learning Environménformation from
the PDTSinformeditems undeProfessional Development and Trainitrgformation from the
SAQDG informeditems in Curriculum and Learning Environments, Professional Development
and Training, Family and Community Partnerships, and Leadership and Management Practices.

Participant Sample

As mentioned above, thmseline samplimcluded93 early learning and care
environments from five communities in Washington State: Spokane, Clark, and Kitsap
CountiesandEast Yakima and White Center communitiesovidersvere recruited and
consented by local site coordinators within eaanmainity. Each site was tasked with

recruiting 10 CCGind 10 FCCwith preference to facilities providing yearund care as well

5 See the Seeds to Success Quality Standards for more specific information about each item:
http://www.del.wa.gov/publications/elagis/docs/SeedstoSuccess QualityStandards.pdf
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ascare for infants and toddie Ttere ae a total of 20 pnaders in East Yakna (10 FCC and
10 CCQ, 19 providers in White Center (ni€CC and 10 CCY; 20providers in Spokane (10
FCC and 10 CC}; 19 providers in Clark (nineECC and 10 CCY; and 15 providers in Kitsap
(five FCCard 10 CCQ. In total there we2 43 FCCand 50 CCC27 of the FCC and 31 tifie
CCCwere participants in yeane of the Seeds to Success field, t#gtugh services varied
across communitie.

The CCCrangael in size with the smallest having two classrooms and tigesawith
11, the mean CCGizewas 5.58classrooms with a standard deviatidr2@0 Community
meansand standal deviations can be seenTiable3.

Information from the application data indicates ti@tre are a large number of
programs that reposerving children with special needevety five percen{70/93)of all
programs report serving children with special needs: &3/43)of all FCC, and 94%47/50)
of all CCC.Of thoseprograms serving children with special ne8d%o (59/70)eportthat those
children haveébehavior issues74% (17/23) ofFCCand 89% (42/47) of CCGSixty-nine
percant of all programs (82% of CCC and 53% of HG€&ported serving children who speak
languages other than EnglisBpanish was the most commonly reported language spoken
(62%). Eighty-nine percenbf paricipating programs (96% of CCC and 81% of BC€ported

serving children who receive some form of subsidy.

6 The Washington State Department of Early Learning QRIS Annual Report providers for more specific information about how
each community was involved with Seeds during 22090http://www.del.wa.gov/publications/elac
gris/docs/SeedsFY2010FinalReport.pdf
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Table 3

Descriptive Statistics for Program Size by NumberlaE§fooms

Community M SD
East Yakima 430 1.42
Clark 5.60 1.90
Kitsap 5.50 2.76
White Center 5.50 2.07
Spokane 7.00 2.16

Preliminary Descriptive Information at Baseline

Seeds Ratings at Baseline

Seeds atings. The mean Seedsafig across the entire samplesia04’, thestandard
deviation was 0.2and the range vedrom a 1 to a Isee Figure 1)For FCC, the mean Seeds
Rating wa 1.00(see Figure 2 The standardeliation,0.0Q reflects the fact that there was no
range; all scores were aHor CCC the mean SeedsaRng wa 1.08, the standardeyiation
was 0.2 and the range wsafrom a 1 to a 8see Figure B For Clark, East Yakima, Kitsap and
Spokane commmuities, the mean Seedsifihgs were 1.00 anthe sandad deviatiors were
0.00. As the scores were all atigre was norangein scoresThe data for these communities
wasexaminedndependently but the analyses yielded similar redatisthe White Center
community, the mean Seedsafhg wa 1.21, the standardaViation was 0.54and the range
was froma 1 to a 3. Table Wsts descrifive statistics on each of the fatandard areascross
all communitieqsee Figures-Z). Table Slists the descrifive statistics on each of the four

standard areas across all communitied=fo€ (see Figures-81) and CC(see Figures 125).

"It is important to note that 54% of the providers were not ready for the Seeds program and were considered to be at a
provisional status. This was not factored iotw analyses because we assumed that providers will achieve this status by the end
of the first year. Therefore, the mean Seeds ratings reported here overestimate of the quality of early learning and care
represented in our sample

18



60

50

30 7

20 17—
Seed Ratings - CCC's & FCC's

10 —

N b’\v Vv &l @b‘b‘ eb(‘)
qu cgev

Figure 1 Seeds scores by levatross both Family Child Care and Center Child Care providers.
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Figure 3. Seeds scores by level for the Center Child Care providers.

Table 4
Descrigive Statistics On Each Of The Fo8tandard Areas Across All Communities

Standard Area M SD
Curriculum & Learning Environment 1.33  0.66
Professional Development 191 0.97

Family and Community Partnerships 1.19  0.54
Leadership and Management Practic 1.22  0.55
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Figure 4. Seeds scores by level for the Curriculum and Learning Environment standard area
across both Family Child Care and Center Child Care providers.
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Figure 5. Seeds scores by level for the Professional Development and Training standard area
across both Family Child Care and Center Child Care providers.

90
80

70
60

50

40 Family and Community
Partnerships CCC's & FCC'

30
20
10

Seed 1 Seed 2 Seed 3 Seed 4

Figure 6. Seeds scores by level for the Family and Community Partnerships standard area
across both Family Child Care and Center Child Care providers.
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Figure 7. Seeds scores by level for the Leadership and Management Practices standard area
across both Family Gld Care and Center Child Care providers.

Table 5

Descriptive Statistics on Each of the Four Standard Areas Acrosodlinnities for Each
Type of Care

Child Care Family Child

Center Care
Standard Area M SD M SD
Curriculum & Learningenvironment 1.34 0.56 1.33 0.78
Professional Development 1.70 0.93 216 0.97

Family and Community Partnerships 1.30 0.68 1.07 0.26
Leadership and Management Practic: 1.36 0.69 1.05 0.21
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Figure 8. Seeds scores by level for the Curriculum and Learning Environment standard area for
Family Child Care providers.
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Figure 9. Seeds scores by level for the Professional Development and Training standard area for
Family Child Care providers.
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Figure 10. Seeds scores by level for the Family and Community Partnerships standard area for
Family Child Care providers.
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Figure 11 Seeds scores by level for the Leadership and Management Practices standard area for
Family Child Care providers.
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Figure 12. Seeds scores by level for the Curriculum and Learning Environment standard area
for Center Child Care providers.
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Figure 13. Seeds scores by level for the Professional Development and Training standard area
for Center Child Care providers.
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Figure 14. Seeds scores by level for the Family and Community Partnerships standard area for
Center Child Care providers.
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Figure 15 Seeds scores by level for the Leadership and Management Practices standard area for
Center Child Care providers.

Provisional Seed Ritings. For the baseline repothere were aumberof programs
that did not meet the basic requirements for inclusion in the Seeds pragaimese provider
were given a provisional Seeating at baselineMore specifically, thesproviders did not

report (1) meeting with families to learn about culture, languages, family structure and goals for
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enrolled children(2) providing families with information about transitions between home and
child care environments, various child cardisgs and between cldiicare and schoabr (3)
having a copy of the WA State Early Learning and Development Benchmarks omharel
were 50such cases across the emsiample: 10 in Clark (six CGQour FCC), 14in East
Yakima (six CCC, eight FCC), foun Kitsap (two CCCtwo FCQO), sixin White Center (one
CCC, five FCO), and 16 in Spkane (seven CCC, nine FEQwentytwo of the provisonal
cases were in CCand28were in FCC
CLASS Ratingsat Baseline

Pre-K CLASS. A total of 50preschool childcare classrooms were assessed with the
CLASS PreK Observation byrained and reliable coderBable 6 provides the descriptive
statstics for each domaiof the PreK CLASS, and thedimensions within Each domain is
described furtheand sample scores providiedthe following sections.
Table 6

Descriptive Statistics of Pre K CLASS Domains aimddhsions foCenter Preschool
Classrooms

Domain/Dimension M SD
Emotional Support 5.22 0.78
Positive Climate 520 1.01
Negative Climatg 1.38 1.10
Teacher Sensitivity 494 1.10
Regard for StuderRerspectives 4.20 1.10
Classroom Organization 450 0.90
Behavior Management 496 1.16
Productivity 446  1.03
Instructional Learnindg-ormat 4.08 1.07
Instructional Support 3.33 1.27
Concept Development 2.62 143
Quality of Feedback 3.22 154
Language Modeling 416 1.23

Note.Domains are Emotional Support, Classroom Organization, and Instructional Support.
Corresponding dimensions are listed under each domain.
*Negative Climate is reversed scored for averaging Emotional Support Domain
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Emotional Support.On the EmotionaSupport domaimf the CLASS Pre K, classrooms
scored in the mid range of the 7 point scale. Average quality was 5.22, with a majority of
classrooms rated in theid rangg(3, 4, or 5 points; see Figure)l@\one of the classrooms

scored in the low rangé (©r 2 points) with scoreanging from 3.75 to 6.75

504

a0

30% 28%

Percentage of Classro oms

20%

10

1.0-19 2029 5.0-3.9 40459 5.0-59 £.0-6.9 7
Low (1,2) Mid (3,4,5) High(6,7)

N positive Climate ™ Megatve Climate ™ Teacher Sensitivity ™ Regard for Student Perspectives ™ Emotional Support

Figure 16 Percaitage of CCCproviders servingreschoatrsrated 17 on Emotional Support
Domainand dimensionsf the CLASS Pr&k Observation.
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Classroom OrganizationOn the Classroor®rganization domaiof the CLASS Pre K
classroonscoredn the mid rang®f the Zpointscale. Average quality was 4abth a majority

of classrooms rated in the mid r&n®,4 or 5 points; see Figure)l7coresrangedirom 2.67

to 6.33
45%
42%
A
35%
E oaom
§ 5%
k]
& aou
g 15%
10
5%
0% 0% 0% 0%
m; B
1.0-1.8 20-29 3.0-3.9 4.0-4.9 5.0-5.9 6.0-6.9 7
Low (1,2 Mid (3,4,5) High{g,7}
® gehavior Management B Productivity W Instructional Learning Formats B Classroom Organization

Figure 17 Percatage of preschool classroomaged 17 on Classroom Organization Domain
and dimensionsf the CLASS Pr& Observation.
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Instructional Support.On the Instructional Suppadbmainof the CLASS Pre K
classrooms scored tite lowend of themid range Average quality was 3.22 with a majority of
the classrooms rated in thedmange (3,4 or 5; see Figure)18\one of the classrooms scored
in the high rangeScoresrangedfrom 1.00 to 5.67
The domains and dimensions used by the CLASS foalahd assess classroom quality
are common across toddlers and preschoolers, but the ways these dimensions are manifested are
specific to particular devel opment al l evel s,
age and development. Becausealtets are developmentally different than preschoolers, the
Toddler CLASS was used for assessing quality in classreemsg children ages 18 months

to threeyears.
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B Concept Development ™ Quality of Feedback ¥ Language Madeling Enstructional Support

Figure 18. Percentage of preschool classroomair&té on Instructional Supporiodnainand
dimension®f the CLASS Pr& Observation.
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Toddler CLASS. TheToddler CLASS like the PreK CLASS, measures three broad
domains of teacherhild interactions: Ematnal Support, Classroom Organizati@amd
Instructional Support. Theskreedomains are comprised of eiggecific dimensionsfo
teacherchild interactions: Positive Climate, Negative Climate, Teacher Sensitivity, Regard for
Child PerspectivesBehavior Guidance, Facilitating Learning and Development, Quality of
Feedback, and lrguage Mdeling. A total of 45 toddler childcare classrooms wessassed
with the Toddler CLAS®bservationTable 7 provides the descriptive statistics for each
domainof the Toddler CLASSand the dimensions withirEach domain is further described in
the next section.

Table 7

Descriptive Statistics of Toddler CLASS for Center Toddler Classrooms

Domain/Dimension M SD
Emotional Support 501 0.86
Positive Climate 4.93 1.20
Negative Climat& 1.43 0.72
Teacher Sensitivity 460 1.10
Regard for StuderRerspectives 451 122
Classroom Organization 4.67 1.19
Behavior Guidance 4.67 1.19
Instructional Support 3.37 0.8
Facilitation of Learningk Development 3.33 0.9
Quality of Feedback 333 0.9
Language Modeling 408 0.2

Note.Domains are Emotional Support, Classroom Organization, and Instructional Support.
Corresponding dimensions are listed under each domain.
*Negative climate is reverse scored for averaging Emotional Support Domain.
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Emotional Support.On the Emotional Support domaifithe Toddler CLASS
classroms scoredt thehighend of themid range Average quality was 4.98, with a majority
of the classrooms in theidrange (3,4 or 5; see Figure)19Across the domairscores rangd

from 3.25 to 6.50
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B Positive Climate ™ Negative Climate ™ Teacher Sensitivity ™ Regard for Child Perspectives M Emotional Support

Figure 19 Percentage ad€CCtoddlerclassroomsrated 17 on Emotional Support Domain of
theToddlerCLASS.

Classroom OrganizationBehavior Guidangethe single dimension within the
Classroom Organization domas,n c o mp a s s e s tithte prometeabehaworabsslf a b i
regulation in children by using proactive approaches and providing clear behavioral
expectations as well as support to prevent and redireltgm behavior. On the Classroom
Organizatiordomain, Toddleclassrooms scored #ite highend of themid range Average

quality was 4.63with scores ranging from 2.00 to 7.(@e FigureQ).
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Instructional Support. On the Instructional Suppatbomainof the Toddler CLASS
classrooms scored athe lov end of themid range with a majority of the classrooms rated in
the mid rang (3,4 or Hoints; see Figure 21Scores rangdfrom 2.00 to 5.67none of the
classrooms were rated high.

In child care center classrooms and family child care facilities there may be children in
mixed age groupingsAs this was the case some ofthe Seeds t8uccess observed

classrooms, we developed and used a combined CLASS instrument.
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Figure 21 Percentage dECCtoddlerclassroomsrated 17 onlnstructional Supporta@main
and dimensionsf theToddlerCLASS.

The combined CLASS forFCC. The comlned CLASS for FCCwas created in order
to evaluatechildren of various agewho wereoften present together FCC, whichnecessitated
a measure of prova-child interactions that coulde sensitive to the developmental needs of
children in both the toddler and preschool ye@stty-four FCCwere rated with the combined
CLASS. Table 8 provides the descriptive statistics for each domain of the combined CLASS,

and the dimensions within.
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On the Emotional Support domakCCratingswere in the high mid rangevith scores
ranging from 5.00 to 6.7%igure 22displays the distribution of scores for Emotional Support
recei v e dOmtheCléssIdam Organizatiasomain,FCCratings were irthe high mid
range with scores ranging from 3.67 to 7.60gure 23displays the distribution of scores for
Classrom Organization received by FCOn thelnstructional Supporiomain,FCCratings
were in thdow mid range with scores ranging from 1.6 4.50Q Figure 24displays the
di stribution of scores f or .Inmdditiontothé CLASSa I Sup
observation ratings the Seeds to Success quality standards also incorporate ratings yielded from

the collection of Environmentald®ng Scale instruments.

Table 8

Descriptive Statistics of Combined CLASS Domains and Dimensidfarfoly Child Care
Facilities (n=34)"

Domain/Dimension M SD
Emotional Support 579 0.46
Positive Climate 5% 0.95
Negative Climate 1.03 0.17
Teacher Sensitivity 547 0.70
Regard for StuderRerspectives 524 0.84
Classroom Organization 5.12 g7
Behavior Guidanceanagement 553 0.88
Productivity 553 1.14
Instructional Learningrormat 429 1.20
Instructional Support 2.79 72
Facilitation of Learning &Development 2.59 1.09
Concept Development 1.56 0.65
Quality of Feedback 297 1.27
Language Modeling 4.06 1.01

Note.Domains are Emotional Support, Classroom Organization, and Instructional Support.
Corresponding dimensions are listed under each domain.

®Nine FCCs were observed using the PreK or Toddler CLASS depending on age of children
enrolled. These scores are matluded in this Table or Figures related to, but are included in
the overall averages listed Tiable 1

PNegative climate is reverse scored for averaging Emotional Support Domain.
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Environmental Rating ScaleRatings at Baseline
The mearoverallITERSR score forthe entire sample of6dnfant and todtér CCC

classroomsvas3.84, with a standard deviation @f00. The lowest overall ITERS score sva
1.78 and the highest a 6.08Vith a mean of 2.60 and a standard deviation of,@t& Pesonal
Care Routines Subscale svaated the lowesRrovisions for Parents and Staff sveated highest
with amean score 04.80, anda standard deviation of B2Table 9 provides the descriptive
statistics for the overall ITERRB scores and subscale scores for the entire sample.

The mearoverallECERSR score for CCQlassr@ms across the entire sample of 50
classroomsvas a 4.9, with a standard deviation of 1LO The lowest score was a 2.21 and the
highest was a 5.78. The Personal Care Routines Subscale was rated thevitwashean
score of 2.8, with a standard deviation @f01,and Provisions for Parents aBthff was rated
highest with amean score of.80and astandard deviation of 1.2%able 10 provides the

descriptive statistics for the overall ECERRSscores and subscale scores for the entire sample.
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Forty-threeFCC settings were rated using the FCEHEHR Table 11 provides the
descriptive statistics for the overall FCCERScores and subscale scores. The mean score
was3.92, with a standard deviation of D.0 The lowest scoreasa 2.11 and thhighest wa a
6.38. The Pesonal Care RoutinéSubscale warated the loweswith a mean score of 2.67 and
a standard deviation of(b. Thelnteractionssubscale warated highest with mean score of
5.19 andha standard deviation of 1.52Tablel provides the descriptive statistics for the overall
ERS, CLASS and Seeds ratings scores across the entire sample.

While the CLASS Pre K and ERS do not have normative data, both instruments have
been used widely in several large scale studies. The mean scores for both measures fall within
or abovethe rames reported in these studies (see TaB)elt is noteworthy when comparing
theses ERS scores with those from other studies, that the parent and staff subscale was include
in our analyses but may not have been in other studies.

Table 9

DescriptiveStatistics for Infant and Toddler Classrooths76) on ITERSR Overall Score and
Subscales Across Entire Sample

Subscale M SD

Overall ITERSR 3.84 1.00
Space and Furnishings 3.97 1.31
Personal Care Routine 2.60 0.97
Listening and Talking 4.11 1.6

Activities 3.17 1.07
Interaction 463 1.62
Program Structure 3.57 148
Parents and Staff 480 1.25
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Table 10

Descriptive $atistics for Preschool Clasooms (n=50) on ECERB Overall $ore and
Subscales Across Entire Sample

Subscale M SD

Overall ECERSR 4.9 1.00
Space and Furnishings 3.97 1.31
Personal Care Routine 2.60 0.97
Languagéd Reasoning 411 165

Activities 3.17 1.07
Interaction 463 162
Program Structure 3.57 148
Parents and Staff 4.80 1.25
Table 11

DescriptiveStatistics for Family Child Care Facilitigei=43) on FCCERSR Overall Score and
Subscales Across Entire Sample

Subscale M SD

Overall FCCERSR 3.2 1.00
Space and Furnishings 3.76  1.33
Personal Care Routine 2.67 1.05
Listening and Talking 4.%4 1.44

Activities 3.27 1.45
Interaction 5.18 1.4
Program Structure 5.08 1.61
Parents and Staff 5.15 1.13
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Table 12
Mean Scores for ERS and CLASS Measures from Multiple Studies

CLASS
CLASS Classroom CLASS
Emotional Organization Instructional
Study ERS Overall  Support Domain Domain Support Domain

Seeds Fall 2010 3.99 5.10 4.56 3.35

Seeds 2009

2010

(N=63) 5.10
Colorado
Qualistar 2008
(N:41)b 4.21
Seattle Early

Learning

Network 2009 4.06
(N=39Y

SWEEP/Multk
State Study
2005 N:694f 3.8 55 4.46 2.03
Head Start
FACES 2010

®ERS for returning providers from 20@®10 in East Yakima and White Center were collected
in Spring 2010 and were used in our analyses.
bZellman & Pearlmaf2008
“Joseph (2009)
YEarlyet al. (2005)
*Administration for Children and Families (2010)
Discussion

Utilizing multi-method data from a five community sample of family child care facilities

and child care centers, this study extends existing information on the quality of néalparen

child care in Washington Staté.is important to keep in mind this is not a random sample and
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represents providers that have been included in a QRIS initiative for an extended period of time
and so should not be considered a representative samplAfState.In this evaluation, we
tested the feasibility of implementation of the full examination of quality across all four Seeds
to Success standard areas, including more closely examining the nature of teacher child
interactions by adding the CLASSs#vation to the Curriculum and Learning standard area.

Provisional status At baseline, 54% of participating programs did not meet the basic
requirements for inclusion in the Seeds program and these providers were fjiReovisional
Seeds rating at baselin®s a scordower than a as not possible in the rating framewoirk
our analyses these programs were considered laeteforethe baseline ratingare potentially
inflated Three indicators need to be addressegrograms in order to remove the provisional
status: (1) meeting with families to learn about culture, languages, family structure and goals
for enrolled children(2) providing families with information about transitions between home
and child care enviraments, various child care settings and betweed chile and school, or
(3) having a copy of the WA State Early Learning and Development Benchmarks onthand.
will be important to include in the spring analysis the percentage change in provisiarsal stat
along with changeim Seeds Ratingsecause it is possible that programs will improve by
addressing these three indicators and graduating from a provisionabstatemprovements
would not be tracked in the quantitative analysitis also importat to note that using the full,
four standard areas to comprise ratings may have resulted in some priogvehite Center
and East Yakimaeceiving a lower SesdRating than in year one of the modified field {esty
White Center and East Yakima receivi&eked Ratings in year one)

ERS and CLASS Baseline While overall SeesiRating scores are low, and a majority
of programshave provisional statuthe ERS and CLASS data are in the sradge for quality.

In some cases these scores trend higher than baseline scores from year one of the modified field
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test For example the FCCRS scores reported (&8gare one point higher than baseline in

year ong2.9). Oneobvious explanatiofor these higher scores is that many of the participating
programs were continuing from last year. That is, many of the programs received coaching and
other professional development opportunities and supports prior to receiving the baseline
ratings includedn this evaluation.

Instrument RedundancyT his year the modified field test included two measures of
classroom qualityUtilizing both measures allowed fobaoaderand deeper examination of
classroom quality, but the time involved in using both sssents with trained and reliable
observers may not be feasible at scale up. Itis also possible that the two measures are
redundant. For example, does a factor of the ERS duplicate the Emotional Support domain of
the CLASS? Future analyses will examihis question tdnelp further refine the standard

Program Reports ofhildren Requiring Specialized Caila our analysis of the
applicationdatg we found a substantial number of programs repgpthat they served children
with special needs and children with behavior issues. More specifically, 75% of programs
reporedserving children with specialeeds and 84% of programs servaingdren withspecial
needseporedbehavior issuewith those cHdren During the final report, it will bémportant
to examine whether professional development initiatine)102011addressdthis need.

Conclusion

This report provides important additional information on child care quality in
Washington State. Ovall, our baseline results highlight the needgdolicy and programmatic
effortsto support providers to improwearly care and education for young children and
families. This baseline data suggests that children are cared for in programs with warm and
responsive providers, birt programsalso characterized by interactions that are low in feedback

loops scaffolding for children who are having a hard time understanding@ept, queries that

42



prompt children to explain their thinking; discussion and activities that encourage analysis and
reasoning, integrating concepts, and advanced language modeling.

This study has several strengths. One is the sampling of familyocanédacilities and
child care centers across five different communities. Moreover, our study enhances and refines
the quality lensdopted by the Seeds initiatilsg incorporating additional standard areas and
well validated reliablemeasures ttbok mae broadly and deeply at current early care and
education practicelt is important to note that we are breaking new ground by incorporating the
use of the CLASS

It is also important togint out the limitations of this study. As in all nexperimental
work without a comparison groupve will not be able to draw causal conclusions about the
impact of the Seeds to Success program on quality improvemeatefore we will remain
mindful that any change in Seeds scores from baseline to spring could toesdiextion or
other unmeasured variables:i nal |l y, we wuse the term Aquali't
empirically associated with positive child outcomes. The Seeds to Success standards have been
carefully selected to reflect the certain chéestics of child care facilities that support
chil drenés positive devel opment. Yet, it 1is
lack of child outcome measures. That is, we will not be able to directly link the Seeds ratings to
improvedchild outcomes. Such future research will allow further refinement of standard
ratings and quality improvement efforts.

Beginning in April 2011we will begin collecting post Seeds rating data and conducting
further analyses. Additionally, we will belt@cting qualitative data from a small subset of
participating programs to understand more deeply how the Seeds to Success initiative impacts

providers and parents. This mixed methods evaluation will be reported on in summer 2011.
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Appendix A

Seedgo SuccesQuality Standards Coding Document

FACILTY NABE:

i
ators” pne Seed

QUALITY STANDARDS CODING DOCUMENT
ComMMUNITY:
“1" CURRICULUM AND LEARNING ENVIRONMENT

Seeds E

Faciuy TYPe:

Four Seeds w

Five Seeds

ERS ERS training for all 1Ala | Average score of all 1AZa | Average score of all 1A3a | Average score of all 1Ada
Han directors, lead E sampled classroomsy D sampled classrooms/ [ | sampled classroams/ D
A teachers, and family age groups assessed age groups assessed BEe groups assessed
horme child care must be 3 or more on must be 4 or more on must be 5 ar more an
primary educators. the ERS. the ERS. the ERS.
For each center, a1k | Eachindividual 1A2b | Each individual sampled | 143k | Each individual 1A40
sampled classronms sampled classraom, D classroom/ age group sampled classroam)
will undergo an ERS age group must have must have an ERS score aEe Eroup Mmust have
assessment. Those an ERS score no less no less than 3.5 an ERS score no less
that are not in the than 2.5. than 4.5.
sample will
complete a self-
assessimant of the
ERS with their
coach.
Interactions An average of 4.0 on 1B2a | Anaverage of 4.5 onthe | 183a | An average of 5.5 on 1B4da
ey Mo requirerment the designated so<ial- designated social- the designated social-
B emational scale of the ernotional scale of the ermotional scale of the
ERS®, with no one ERS, with no ane ERS, with no one
classroom score lower classroom score lower classroorm score lower
than 3.0 on the than 3.5 on the than 5.0 on the
subscale. subscale. subscale.

Emotional CLASS training for all | 1C1a | An average of 3.5 in 1C2a | An average of 4.5 inthe | 1C3a | An average of 5.5 in 1C4a

Support and directors, lead the Emotional Support Ernational Support and D the Emational Support D

Classroom teachers, and and Classroom Classroom Organization and Classroom

Organization primary educator at Organization domains. domains. Ovganization domains.

(cLASS) family home child

ucn £are.

Instructional An average of 2.0 1D2a | Anaverage of 3.0 inthe | 103a | An average of 4.0 in 1Dda

Support Mo reguirement E the Instructional Instructional Support the Instructional

(CLASS) Support Domain. Demain. Support Domain.

I‘J’D”

! Indicator seores should be entered in this column on the pueple line.
Curriculum Upon entrance, 1Ela | Curriculum statements | 1E2a | Prograr and classroom | 1E3a | Program and 1Eda
wen program meets with are dearly posted in curriculum is reviewed classroom currlculum
E each family to learn each classroom and annually by program Is reviewed annually
about culture, reflect the staff. by families.
lamguages, family developmental needs
structure and goals of each age group. All program staff are 1E3h | All program staff
for child. trained on the Incorporates the 1E4b
1E1k | Lead program staff s 1E2b | curriculun. Washington State
Program obtaine trained on the Early Learning and
and malntains currculum. All program staff are 1E3c | Developmant
copbes of the trained on Washington E Benchmarks inta
‘Washington State Lead program staff s 1E2c | State Early Learning and classroom cureloulurn.
Early Learning and trained on Development (Upon developrment of
Developrment ‘Washington State Benchmarks. (Upon training)
Benchmarks in all Early Learning and development of
HECHET T Development training)
Benchmarks. Upon
development of Curriculum reflects all of | jpqy
training) the domains
represented in the
Washington State Early
Learning and
Development
Benchmarks.

Ongoing Program obtaine 1Fla | Daily written 1F2a | Mssess and document 1F3a | Documentation [such 1Fda

Measurement | and malntains E communication far D individual childs D & lesson plans) of |:|

of Child copbes of the children birth to 18 developmental progress how educators

Progress ‘Washington State months to encourage at least twice a year, Integrate learning and

Early Learning and conversations about using a Seeds to developmental

“F" Devalopment developmeantal Success-approved progress reports into

T | Benchmarks in all milestones, aszessment tool’ and Individual and
classrooms. share with farnilies. classroom/curriculum
approaches.

Ratios Family Child Care: 1G5a
If more than 4 children
under 36 months,

“G” educatar must have an
assistant. IF more than &

YES children total, educator

No

must have assistant
Centers:

Ifant:1 stadf: 3 children
Toddler: 1 staff: 5 children
Preschook 1 staff: 9
children

1G5k




“2" PROFESSIONAL DEVELOPMENT AND TRAINING — CHILD CARE CENTERS

Indicator
Training
Complets training required at each level. For field test year twa, this is the ERS and CLASS training for all.
“A‘” 4 YES for ALL E {also captured in 1A1a and 1C1a)
Education Canter Director Canter Director Center Director
State licensing 2Bla |+  Mhssociates leveldegree | 3pza |« Associates level degree in | 2B3a | = BAin ECE/related flzld OR 284a
qu.r requirements = In related field OR O related field AND enrolled [0 | = Meetsthe NAEYC alternative
= &0 college credits in a BA program with at pathway for directars
least 3 credits earned in
the last six manths OR
= 90 eradits OR
= Meets NAEYVC alternative
pathway for directors
Center Lead/Primary Center Lead /Primary Educator Center Lead /Primary Educator
Educator 282h | *  50% have a COA OR 2B3b | = 100% have Associates level 284b
*  25% have Associates D ® 30 eredits in ECEfralated D degres in relatad fleld OR
level degree in related fleld OR = 50% have BA
field OR *  50% have Associates level
= 5% have CDA or 15 degree related field
ECE credits
Center Assistant Educator Center Assistant Educator Center Assistant Educator
= 50% have high school 1B2c | = 50% enrclled in 2B3c | = S0% have CDA OR 2B4c
diploma or GED CDafassociated level = 15 credits in ECEfrelated field:
degree program with at the remaining 50% are
least 3 credits earned in warking toward it
last & months
Experience Center Director Center Director Center Director
State licensing 2C1a | 1yearverifiable 2C3a | = 1yearverifiable 2C3a | = 1 yearverifiable supervisony 2C4a
"c" requirements E supervisory experience D SUPETVISOry experience D experience
Center Lead/Primary Center Lead/Primary Educator Center Lead fPrimary Educator
Educator 2C2b | = & months verifiable 2C3b | = 1 year verifiable expeariance 2C4b
= & months verifiable experience
experience
Center Assistant Educator Center Assistant Educator Center Assistant Educator
= Noadditional 2C2c (= 3 months of verifiable 2C3c | = 6 months verlflable 2C4c
reguirements D experience |:| experience D
Training
Complete training required at each level. For field test year twao, this is the ERS and CLASS training for all.
”D" YES for M.I.Eialmmpmredinm;land 1C1a)
Education Enrolled in COWM program OR ChAOR Ascociates level degree OR
[Owner or state licensing ZEla = ECE credits to meet 2E2a = Enrolled In Assoclates 2E3a | * BAin ECEfrelated flald 2E4a
Primary requirements DA requirement OR O level degree program with | ] O
Enrolled in an Associates at least 3 credits in the lact
Educator] level degree program & months
MEM
Experience
[Owner or State licensing 2F1a | Atleast1year of verifiable 2F2a | At least 1 year of verifiable 2F3a | Atleast 2 years of verlfiable 2Fda
Primary requirements E experiance D exparlance D experience D
Educator]
MF”




